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As part of a statewide effort the Illinois De-

partment of Human Services (IDHS) has 

awarded a grant to South-East Asia Center 

(SEAC) to share ideas and provide actiona-

ble steps that individuals and organizations 

can implement for the purpose of promot-

ing better racial understanding amongst di-

verse community groups. 

Through a series of email messages directed 

to faith leaders, political leaders, educators, 

and social service providers SEAC will share 

thought provoking insights designed to dis-

courage zero-sum thinking and instead en-

courage a deeper understanding of cultural 

relations that focuses on our commonalities.  

In addition to the eight action oriented messages, SEAC will host two one hour online webinars 

presented by the center’s founder Peter Porr aimed at challenging assumptions, offering cross-

cultural insights, and explaining how we unwittingly go wrong in our approach to  intercultural 

interactions. 
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Chapter I  

Celebrating Diversity  

or Celebrating Commonalities 

Most of us have grown up hearing, teaching, 

and learning to celebrate diversity.  This now 

fashionable conventional wisdom grew out of 

the rebellious 60’s and early 70’s. We rebels, 

myself amongst them, had some good reasons. 

We joined women and Blacks, although not 

quite perfectly, who had been rebelling with 

increased vigor since the empowering World 

War II in which they and other minorities had 

played crucial roles. The misguided war in Viet 

Nam now invigorated another large group – 

young people.  Furthermore, we rebelled 

against the Great Generation and our parents, 

who if not rebelling, now just wanted to settle 

down after the traumas of the back-to-back 

Great Depression and World War.  

That Great Generation had been brought up in 

a still quite authoritarian manner and in a quite 

racist, bigoted pre-World War II culture.  So we 

Boomers had to enlighten our parents’ genera-

tion to be more tolerant of others who were 

not like ourselves. Teaching Tolerance, a period-

ical of the Southern Poverty Law Center, grow-

ing out of the Civil Rights movement took the 

view that we needed to start with children’s 

minds to eliminate hate in the first place. Win-

ning civil rights cases in court was not solving 

the root issues.  

Understandable and commendable as our moti-

vations might have been, we did not think 

through possible unintended consequences and 

implications.  In emphasizing, celebrating, or 

tolerating, our superficial differences, we ne-

glected to consider our much more important 

and more profound human commonalities. Cel-

ebrating diversity, i.e., differences, further sep-

arates or segregates us. It hardens our image of 

others as different and alien from ourselves. We 

become insiders, and they become outsiders. 

Diversity celebration is a double edge sword 

that unwittingly sets us apart.  

At best, celebrating our differences of 

dress, diet, dance, music, or skin col-

or, a “tourist approach,” may help our 

appreciation of soul food, soul music, 

egg rolls, or tacos – but it does not 

cut through racism or bigotry. There 

are many bigots who enjoy soul mu-

sic, egg rolls, tacos, pizza, Latin danc-

es, or vacations in Cancun.  

At best, celebrating our differences of dress, 

diet, dance, music, or skin color, a “tourist ap-

proach,” may help our appreciation of soul 

food, soul music, egg rolls, or tacos – but it does 

not cut through racism or bigotry. There are 

many bigots who enjoy soul music, egg rolls, 

tacos, pizza, Latin dances, or vacations in Can-

cun.  
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At worst, some cultural habits and practices are, 

by modern standards, despicable. We do not 

want to celebrate beheadings, honor killings, 

slavery, or stoning, just because they are prac-

tices of some culture. Even ethnic foods are not 

all healthy, just because they are ethnic. Even a 

“Mediterranean” diet, without cherry picking, 

includes unhealthy Italian white bread, pasta, 

fat-laden cheeses, salami, and bologna. Rice, a 

staple in many parts of the world, is now known 

to have high arsenic levels -- especially danger-

ous for children. These cultural habits are noth-

ing to celebrate. 

  

Yes, we can all take pride in our beloved cultural 

cuisine, music, dance, finery, literature, archi-

tecture, or customs. But if we look back in his-

tory honestly, we also find skeletons in the 

closets of every ethnic group, race, religion and 

nation. Those “great” empires that we like to 

study were “great” on the backs of others who 

were victims. Most every culture historically 

practiced slavery, female oppression, child sub-

jugation, human sacrifice, wars of aggression, 

etc. at times in their history. 

In fact, we continue to pack those closets with 

fresh bones. Celebrating diversity tends to keep 

our ethnic closet doors locked. Not acknowledg-

ing our ethnicity or emphasizing only the more 

superficial positives is to not understand our-

selves or our cultures.  We all become rather 

self-righteous self-promoters. We become the 

proverbial braggart trying to impress others, 

but with little credibility and with few admirers.  

This superficial, cherry-picked tourist approach 

to bridge building promotes little understanding 

of ourselves or others.   

Why not then stress the characteristics that will 

promote understanding of ourselves and of 

others? Those are the cultural characteristics 

that we all share in common as human beings. 

We all feel pain and joy. We all laugh, cry, hurt, 

feel hungry and need to eat. We also as human 

beings or groups sometimes feel aggrieved, in-

sulted, disgraced, humiliated, wronged, op-

pressed, or outraged. These emotions cannot 

be easily quelled or root problems solved by 

egg rolls, tacos, or even soul music. They can be 

solved by more deeply honestly understanding 

others and ourselves and learning lessons from 

the past as to how we, all of us and our respec-

tive ancestors, got ourselves into this predica-

ment.  

We all have succumbed to the worst of human 

emotions. Historically, we have all treated 

women and children horribly, enslaved the 

weaker or meeker, and made ourselves the cen-

ter of the universe to the detriment of others. 

We are all vulnerable to COVID and diseases.   

Perhaps now we can begin to see a glimmer of 

empathy and how we can help and support 

each other. Perhaps now we can guide our own 

lives and lead our own communities with the 

empowerment of deeper understanding. Only 

now can we see clearly that we are not so dif-

ferent from others with the same human en-

joyments of life and the same human flaws. On-

ly now can we fully appreciate that we are all of 

the same human race, with the same needs, the 

same challenges and all of us needing coopera-

tive positive-sum solutions. 
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Chapter II  

Zero-sum or Positive-sum:  

Group vs. Self-pride 

 
We humans have divided ourselves into groups 

throughout history and around the world. Good 

start – we could better raise families, hunt, pro-

tect from animals, divide responsibilities, spe-

cialize, do big projects, etc. Families, tribes, city-

states, empires, etc. evolved independently in 

larger and larger units. Problem is, groups can 

cooperate to be either constructive or destruc-

tive. 

Early on in our collective history groups fought 

over women, territory, slaves, or plunder. Co-

operation was weaponized to seek revenge, 

assuage greed, gain status or dominance, and 

so on. The counterproductive “game” that 

evolved was insiders against outsiders, us vs. 

them. We’ve played this hateful, costly, deadly 

addictive game for eons.  

Tribal raids, classist feudal serfdom, caste and 

apartheid systems, mercantilist colonialism and 

slavery, imperial empire-building are a few of 

the iterations of groupism that have plagued 

humanity from time immemorial.  Each of these 

cultural or organizational systems and their 

modus operandi were based upon a socially 

dysfunctional zero-sum mindset.   

The zero-sum mindset contends 

that we start with a finite pie. 

My goal is to grab the biggest 

piece I can get. I win; you lose. 

Winners have been conquerors, kings, emper-

ors, moguls of industry, slave owners, Brahmins, 

upper classes of all ethnic or racial groups, and 

so on. Losers have been the slaves, serfs, Un-

touchable and lower classes, and other stigma-

tized racial, gender, morphological, religious or 

ethnic groups. Losers have also been dead and 

wounded warriors, refugees, unjustly incarcer-

ated, executed, and genocidally massacred, to 

name just a few such groups.  

How can we break up this horrendously unjust 

zero-sum game?  Heightened morality? Sure. 

Absolutely. But we’ve tried that with just a 

modicum of success. Yes, let’s keep trying, and 

do it better. However, we need more help here. 

First off, let’s smash the myth that the pie is 

finite. Our group herd instincts perpetuate that 

zero-sum myth. The zero-sum fallacy begins 

with the nature the game. When I want more of 

the pie, and you want more of the pie, we inevi-

tably fight over it. We spend time, energy, may-

be lives, and, in the end, the spoiled pie is now 

smaller than before.  

Kings, slave owners, moguls, and upper classes 

intent upon preserving and expanding their 

greedy-sized pie slice are missing the bigger 

picture. Billions of slaves, oppressed women 

and children, subsistence-paid workers, stigma-

tized or genocidally exterminated minorities -- 

to put it crassly to those zero-sum proponents -- 

are precious assets who can expand that pie 

exponentially.  

The end of slavery with now educated former 

slaves did not devastate the economy, or the 

US, or the South. Instead, today is a much 

wealthier place than in 1865. Abolishment of 

disabling foot-binding in China thus allowing 

women more independence and ability to work 

did not impoverish, but rather enriched China.  



How to Build Bridges of Cross-Cultural Understanding 

8 
 

Zero-sum nationalistic mercantilist-colonialist 

greed brought us World War II, but its end did 

not impoverish Europe; it rather freed Europe 

and the world from perpetual wars, death and 

active impoverishment to maintain their big pie 

slice. Outlawing Indian untouchable castes des-

ignation, as partially effective as it has been, has 

allowed some ancestrally Untouchables to rise 

as important contributors to the Indian society 

and economy.  In short, the zero-sum-conceived 

finite pie need not be finite.  

The hope for the future is that our cooperative, 

positive-sum mindset will prevail. The same fi-

nite earth on which we all live has become im-

measurably wealthier, healthier, longer-lived 

than ever before. We have found that cooperat-

ing across borders and across races and ethnici-

ties can benefit both sides of borders, each 

richer and better off than before.   

All well and good, you may say, “but the 

wealthy and privileged classes, races, religions, 

and gender still rule, oppress, and sap the 

wealth from the rest of us. They are the ones 

that need to recognize their short-sightedness.” 

So we need to help them and ourselves benefit 

from this positive-sum thinking. A step in the 

right direction has been our prioritization (im-

perfect though it may be) of COVID inoculation 

for the weak, sick, elderly, even poor, usually at 

the end of the line. Scholarships for less privi-

leged, sliding-scale subsidies for childcare, for-

eign aid all help the larger society and its pros-

perity and welfare. These are positive-sum in-

vestments that bring returns in multiples of in-

vestment. This is a powerful argument that we 

need to keep making to our children, students, 

media, legislators, and decision makers.   

What else can we do? Let’s look at this group-

think phenomenon that is non-discriminatory.  

Almost all of us are afflicted. We as individuals 

have become hijacked by our respective groups 

– religion, nation, race, ethnicity, sports team, 

etc. We become over dependent on them for 

our self-identity and self-esteem.  We grasp for 

that comforting part of our history – that great 

empire somewhere in our history. Or we may 

be captured by that current, recent, or distant 

time of persecution or victimization.  

If we find that glorious past, we may feel supe-

rior. This superiority syndrome is toxic. It may 

lead to societal conflict, violence, or war.  If we 

turn out on top, it may lead to oppression of 

others and to a classist, racist, inequitable soci-

ety. A race-centric superiority syndrome led to 

massacres of indigenous peoples in the Ameri-

cas, to enslavement of millions of Africans, to 

Nazi extermination of millions of Jews, Gypsies, 

and mentally ill, and deadly attempts to domi-

nate the Western world. That Euro-centricity is 

engrained in our school curricula, textbooks, 

media, political and judicial systems, and cul-

tural attitudes.   

 

Zero Sum War Games 

Or as victim, we many feel resigned, frustrated, 

indignant, outraged, or combative. We may 

blame ourselves for our plight or just as dys-

functionally disarm ourselves by loading all of 

the causality on others. Such emotions are quite 

understandable.  However, they are in part 

based upon our self-created self-identity as well 

as that powerful identity that a group-centric 

society relentlessly imposes upon us.  

That latter societally-imposed identity is not 

ours unless we surrender to it. We can combat 

that identity forcefully by supplanting that 

stigmatized identity by switching our self-
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generated identity. Healthy pride in oneself 

must be self-determined. Its foundation can 

grow from one’s determination, stick-to-

itiveness, survival skills, interpersonal skills, 

cross-cultural skills, communication skills, think-

ing skills. Such skills are unassailable by others.  

They are dependent on no group’s success or 

failure, good or evil historically or currently – 

and over which we as individuals have minimal 

if any control. Self-pride diffuses the need for 

divisive zero-sum, circle-the-wagons, us-

against-them mindsets with unintended conse-

quences. Development of and recognition of 

our own skills makes us truly independent indi-

viduals with an assurance that we can accom-

plish what we want despite the odds.  

 

This strategy does not imply dropping our 

guard, surrendering, or becoming submissive.  

Rather, paradoxically, such rock-solid pride in 

ourselves can empower minority groups. It en-

ables clear-eyed leadership freed from group-

think and empowered by perceptive under-

standing of ourselves and others. Any minority 

understanding its past and current plight with 

objective, analytical eyes rather than gut reac-

tions becomes empowered.  

 

At the same time, with our new self-confidence, 

we must understand other minorities or tempo-

rary majorities with our now new empirical, 

analytical mindset. Understanding ourselves, 

others, and our historical similarities -- pro-

foundly and empirically -- we have now become 

equals, no longer a minority, with any other 

group, together part of a larger human race. We 

are no longer superior or inferior. We are in-

stead part of a family, perhaps squabbling, but 

now each of us with a self-confidence divorced 

from a group-reliance – a group whose history 

or present character we need not tout, defend, 

or compare. We may now realize that our group 

is not so circumscribed or alone, but we are 

brothers and sisters with many peoples with 

similar plights.  

We have just diffused much of the tribal group-

ism that divides us. We are now many steps 

closer to our goal of all humans on our planet 

realizing that our progress and our future is de-

pendent on our cooperation as equals in a 

world in which we all take a deliberate and ac-

tive role in helping each other reach our highest 

potential of self-fulfillment. We have opened a 

path to work together as equals, as brothers 

and sisters. We no longer need to futilely work 

against each other in a zero-sum manner. We 

are now cognizant, empowered, and capable to 

exponentially expand the size of that heretofore 

finite pie with a positive-sum strategy to mush-

room the wealth and welfare of humankind.   
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Chapter III  

Beyond Tourist Approach to Deeper Understanding 

Ethnic fests may be fun, appetizing, and enter-

taining. But sharing ethnic foods, music, dance, 

and costumes breaks few cross-cultural barriers. 

It creates few jobs, improves few schools, and 

evaporates few ghettos of impoverishment.  

We already know what soul sounds like, what 

egg rolls or pizza taste like, and we already enjoy 

watching or doing Latin dances. We eat bananas 

from Guatemala, tomatoes from Mexico, pineap-

ple from Hawaii, cacao (chocolate) from in Africa, 

and we drink coffee from Brazil or Columbia and 

tea from India. But most of us are oblivious to 

plantation-worker pay or working conditions as 

we sip our morning cup of coffee. In fact, inter-

ethnic trade over the millennia has not precluded 

war or interethnic hate.   

Over 40,000 Chinese restaurants around the 

country (more than all McDonald’s, Wendy’s, Ta-

co Bells, Pizza Huts, and KFC’s combined) have 

not prevented anti-Asian hate crimes either. De-

spite wild multi-racial popularity on the charts and 

tens of millions of records and performances of 

Black-inspired music genres of soul, hip hop, 

jazz, R & B, gospel, doo wop, pop, rock, and rap, 

they have been inadequate to quell violence 

against Blacks. (America’s Black music has, 

however, done wonders for America’s reputation 

abroad. For another article.) Books on indige-

nous American folklore has not dispelled reserva-

tion ghettoization. American tourists to foreign 

countries are notorious for being insensitive to 

local people and for cocooning themselves in 

American-class hotels in tourist towns where they 

spend extravagantly, by local standards, and ex-

pect to be treated as the (spoiled) rich, privileged 

Americans that we are.   

 

We pride ourselves in parts of Chi-

cago and in other big cities as ports-

of-entry with ethnically diverse popu-

lations. Our diverse school popula-

tions we believe will rather automati-

cally bring children together harmo-

niously. But we fail to recognize the 

ethnic racial cliques as in the lunch-

room and on the playground.     

 

All of the above examples, typify a mostly well-

meaning, but disingenuously superficial approach 

to building interethnic, interracial bridges. But, 

one might correctly argue that we may have had 

even more racism and cross-cultural insensitivity 

without such superficial exposures to different 

cultures. Agreed; but to a degree and also at 

times with unanticipated consequences. So – 

what can we do better? 

One method – understanding – deep understand-

ing of both ourselves and others. Contrary to 

deep understanding, most of what we do is re-

flexive rather than reflective, habitual rather inno-

vational. Of course, we could not function if we 

had to figure out from scratch every day how to 

walk, talk, or do our job at work. We do not revisit 

daily what religion we profess, what political party 

we belong to, or who our friends are. In fact, the-

se decisions evolve over time and in response to 

our environment. Whether we are flaming liber-

als, White supremacists, Saudi royalty, Taliban, 

Potawatomi, suburban New Yorkers, or south-

side Chicagoans, we are all a product of our en-
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vironment and sub-environment down to family 

role.  

“Don’t tell me I don’t understand myself, or where 

I come from, and how I was influenced by that 

environment,” I can hear you saying. Yes, all 

well-taken – to a degree. But how many of us 

know if we had lead in the paint or pipes of our 

homes that affected our development? Did we 

have a healthy diet, and, if not, how did it affect 

us? And can you explain, although you speak 

quite fluently, why you grammatically put the 

words together in that proper order? OK, so we 

don’t know quite as much about ourselves as we 

may have thought. Likewise, we don’t know as 

much as we thought about our character, think-

ing, biases, etc. As Thomas Gilovich explains it in 

his How We Know What Isn’t So: The Fallibility of 

Human Reason, we start with a gut feeling of 

what is right, and then use our brain to lawyer for 

our gut.     

    

Culture fests, ethnic histories, and other general-

ly superficial renditions of what makes us feel 

good, may in the worst case, long run divide us. 

Only deeper inspection and social science insight 

will reveal how and why we are trapped in a nev-

er-ending cycle of victims becoming predators 

and then vice versa and how we can be simulta-

neously both victim and predator.  

We don’t need to throw the baby out with the 

bath water. A starter solution -- utilize that draw 

of food and fun. Make the fest more like a muse-

um to spark curiosity and insight, e.g., signage 

and big-screen clips on how the world works and 

why. Food stands may spark interest in who grew 

and harvested the food, coffee or iced tea 

served, or why did Jews historically avoid pork, 

Hindus beef, and Jains and some Buddhists and 

Hindus forgo all meat? Ethnic fashion shows 

might delve into the common historical roots, but 

different styles of shoes, headscarves, and veils 

throughout the world. Music venues might direct 

our attention to where that American music origi-

nates (often from Africa, etc.), and how it got 

here and mixed with other cultural influences. 

Then hawk or give away carefully selected chil-

dren’s or adult-level books or brochures – not 

glorifying or inadvertently stereotyping any eth-

nicity, but rather to beginning the process of 

deeper understanding of how the world and its 

cultures work and evolve. Superficial  and stereo-

typical images of cultures often portrayed in cul-

ture fests can be supplanted by docu-clips, ban-

ners, pictures, and signage all piquing interest, 

heightening awareness, deepening understand-

ing, and interlacing links with one another.        

Media can play a role in covering such events, or 

any events, for that matter. The journalist mantra 

of “who, when, why, what, how” is not enough. 

Journalists can help to connect the dots, look 

deeper below the surface, explore the implica-

tions, explain the history, pique public curiosity, 

and stimulate thinking. Some investigative re-

porters are already good at this and need to play 

a larger role. The formula of what will happen, 

what’s happening, and what just happened might 

become what are the implications of what might 

happen, the larger picture of the event happen-

ing, and discussion of what we might do better. 
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Opinion editorials and commentary can sell, but 

so can unbiased, empirical, logic-based com-

mentary sell. Reality and epistemological finesse 

is no less, if not much more, riveting than fiction if 

well presented.    

  

Clergy also can play a huge role in promoting 

love, caring, healing, bridge building, and why 

these are important. We can get our flocks to 

follow only so long. To preserve the role of reli-

gion we must lead those followers to think for 

themselves, understand the secular world, not 

just the spiritual world. We must empower our 

flock through enhancing thinking skills and reality 

connection. Thinking, logic, and reality are not a 

threat to religion, but a rescue buoy. We must 

chose to be relevant, constructive, and empower-

ing, or we will continue to lose followers and die a 

slow death.  

I attended a sermon in a Protestant church a 

couple of years ago about the Christian woman 

offering water to a Muslim woman in distress. 

The Christian woman was tried for heresy. The 

teaching moment was lost and became instead a 

wall-building moment. How could the preacher 

have used “love,” also his theme, to help people 

understand cross-cultural issues and how we 

might begin to bridge the divide? How can we 

understand our own religion in relation to others 

with universally common roots.      

Years ago, I went to a very effective workshop 

held in a local Jewish synogogue. A random au-

dience of people of different religions, ethnicities, 

and races attended. (Good start right there.) The 

facilitator called an equally random group of vol-

unteers from the audience asking them about 

their families’ and ancestors’ experiences with 

discrimination, oppression, victimization and re-

lated abject hardship. No shortage of stories 

came pouring out. What this facilitator accom-

plished was to help us all recognize that our ex-

perience of victimization and hardship was not 

just ours, but shared by others. I believe this rev-

elation is transformative for many of us. 

Scratching below the surface, we find that we all 

have been victimized and many of us still bear 

open wounds or scars. White Appalachian, Black 

migrants from the South, indigenous peoples, or 

immigrants and refugees from strife-torn Viet 

Nam, Eritrea, Afghanistan, Nigeria, Central 

America, or Mexico, have similar stories to tell. 

Armenians, Cambodians, Chinese, Congolese, 

Rwandans, and many others can each tell stories 

of genocide, starvation, oppression, and hope-

lessness that drove their families to migrate. Opi-

oid victims, LGBTQ’s, and mentally or physically 

challenged come from all races, ethnicities and 

walks of life. We must see that our antagonists 

also have felt marginalized, wronged, and or op-

pressed. Scratching deeper, and sometimes 

painfully, we find that we were all perpetrators as 

well as victims at times. In fact, we may be per-

petrators and victims of discord and strife simul-

taneously.    

Schools and childcares may be our most crucial 

chance to preserve and enhance open hearts 

and open minds. Preschool ethnic clothes, ethnic 

dolls, “welcome” in three languages, books about 

cultures represented in the classroom again are 

a superficial double-edged sword unless imple-

mented with some deeper thought. Are the 

clothes stereotypical or celebratory dress not 
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worn commonly by everyday people? Do most 

indigenous people wear feathers every day?  Do 

female clothes or dolls relegate women to objects 

of beauty rather than opening minds to women’s 

intellectual capacity and professional abilities? 

Are the three languages all Romance-Germanic? 

And if three words are all the study of languages 

we do, it is not nearly enough when this is the 

age (or even earlier) that brains in their formative 

stages are most receptive to new language ac-

quisition. This window of golden opportunity of 

learning to communicate with cultures different 

than our own must not be squandered. Books 

and languages only of those students enrolled 

can be narrowing and promote glorified and us-

vs.-them world views. 

An emphasis on competitive, zero-sum, or even 

violent sports mandating that 50% of us must 

lose and encouraging celebration of the defeat of 

others is perhaps as American as apple pie. It is 

unfortunately a zero-sum pie. Such well-

intentioned, but unwittingly divisive education 

runs throughout school and college with insidious 

repercussions throughout adulthood. Why not 

dancing, gardening, Good Samaritan activities 

that also be enjoyable while informing young 

minds and hearts that there is a kind, coopera-

tive, communicative, even socially productive 

part of humanity? 

 

 

 

 

We need to break the senseless, suicidal multi-

millennia-long cycle of our Hatfield’s-and-

McCoy’s feuds: Shia v. Sunni, Christians v. Mus-

lims v. Jews, Blacks v. Whites, Chinese v. Chi-

nese v.neighbors, indigenous or native-born vs. 

newer populations, class v. class, tribe v. tribe, 

etc. We can by the means above step back, look 

outward, dig deeper, and see the unwitting non-

sensical carnage. We can by such means recog-

nize the human links that can bind us in harmony 

or shackle and hobble us. We can through our 

various professional capacities ask ourselves, 

how can cooperation of the above peoples make 

us all better off?  

Who can help us to stand back, dig deeper, and 

ask these questions about ourselves? The most 

powerful 3,000 people in Illinois can. Those are 

the 3,000 megaphones -- teachers, legislators, 

media, clergy, and CBO’s  -- receiving this mis-

sive. Harness the methods in this eight-article 

series, and Illinois will radiate a message to the 

world !   
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Chapter IV   

Multi-cultural or Cross-cultural Perspectives 
 

A first suggestion is to switch our 

terminology from multicultural to 

cross-cultural. The new adjective 

must go with an action. This action, I 

call “bridge-building.”   

Putting two ethnic groups together, a simple mul-

ticultural approach, can be, without due prepara-

tion, counterproductive to inflammatory. Police 

know that when you have White Supremacists 

and Black Lives Matter groups both marching for 

their cause, you don’t propose just put them to-

gether, so they’ll learn about each other and get 

along fine. Tutsi and Hutus living together in 

Rwanda have managed to alienate and kill each 

other genocidally by the hundreds of thousands. 

The Islamic Arabic Sudanese government with a 

penchant for genocidal killing of its compatriots 

exterminated millions more fighting non-Arab 

Christians and animists in the south and Darfur 

tribes in the west who resisted “acculturation” 

efforts and economic inequities. Afghanistan, 

Syria, Iraq, Libya, Bosnia-Herzegovina, Pakistan, 

India, Myanmar, and China are all plagued by 

deadly ethnic-racial violence with peoples within 

and on their borders. In fact, if multiculturalism 

were a fix, America would be a haven of harmo-

ny. Instead, the list of such multicultural violence 

and conflict throughout the world and throughout 

history is endless. Proximity and exposure to a 

different culture is not per se a remedy, and may 

even be the tinder for conflagration. 

The term multiculturalism in its simplest form and 

its implementation expresses no will to get to 

know one another or to cooperate. I believe that 

we can do better. “Cross-cultural,” means, more 

appropriately, according to Collins Dictionary, 

“involving or bridging the differences between 

cultures.” A multicultural school is an integrated 

school, but as school integration in Little Rock, 

Alabama in 1957 demonstrated, integration does 

not automatically teach harmony. Despite Feder-

al Airborne Division escorts, the brave Little Rock 

Nine Black school children were relentlessly and 

violently harassed and attacked with acid in the 

face, kicks in the stomach, shoves down the 

stairs, intimidation, and exclusion. Bridge building 

was nowhere in the curriculum.   

 

Today the curriculum is not much better and, in 

fact, often builds more walls than bridges. Texas 

Board of Education may be America’s leader in 

selective white-washed history. The Board has 

effectively all but eliminated the evils of slavery, 

lynching history, the Trail of Tears, the Mexican-

American War, and the like. Worse still, Texas’s 

textbook purchasing power has dictated to pub-

lishers how to write history not only for Texas, but 

with ripple effects all over the South and all the 

way north to the conservative prairie and moun-

tain states. The Texas Board has, in effect, over-

ridden the supposed goal of the US Supreme 

Court’s Brown vs. Board of Education of Topeka 

that was supposed to integrate schools. Had the 
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Court mandated cross-cultural (bridge-building) 

schools, the outcome may have been different. 

Our schools like our society at large both wittingly 

and unwittingly perpetuate a segregationist multi-

culturalism. Real-estate-banking red lining, res-

ervations, Africa-Asia-Euro-Latin-centric studies, 

and American history courses all contribute to 

hardening our tribal divisions. Unwittingly, our 

60’s to 70’s “peace brother!” tolerance movement 

unwittingly taught us that we need to respect 

each other. We did not have in mind genocidal 

ISIS beheaders or Boco Haram enslavers and 

ransomers of school girls. We did not envision 

misogynist Taliban as part of the “salad bowl” or 

“mosaic” society that came to replace “melting 

pot” society as the new value. Nevertheless, “ac-

culturation” became a naughty word. Salad bowls 

taste good by enhancing the flavor of each inde-

pendent ingredient keeping its own flavor, but 

enhanced when mixed with other ingredients. 

Mosaics, likewise, become beautiful by their 

combination of individual perhaps less impres-

sive pieces keeping their character, but en-

hanced in beauty when combined with other such 

pieces. The new metaphorical aspiration descrip-

tions or goals are preferable to a homogeneous 

Euro-centric melting pot as preferred by historian 

Arthur Schlesinger.  

The melting pot creates a homogeneous society 

that is less conflictual, yes. But melting pots 

when coerced, e.g., China or to lesser degree 

America and epitomized by the Texas Board of 

Education, engender authoritarian, oppressive, 

unfriendly, highly conflictual methods to reach 

that homogeneity – if it is ever to be reached at 

all.  

But the salad bowl, another way of saying multi-

cultural, is not without caveats. Salad bowls, may 

also be conflictual if all of the ingredients do not 

automatically blend their flavors compatibly. In 

America’s early history, with many exceptions, 

Northern European salad elements seemed to 

work better than when Southern and Eastern 

European ingredients began to arrive in the 

1800’s and early 1900’s. More rural and less 

technologically developed, the newcomers were 

considered slow to learn. Chinese, Mexicans, 

Mestizos, and indigenous peoples were still more 

incompatible to the salad bowl as they had also 

been largely un-melted in the melting pot.  

Furthermore, the “salad bowl” may even be at 

times a new iteration and glorification of the old 

segregationist separate-but-equal culture imag-

ined as tasty or beautiful. But again, with all of its 

good intentions, if salad bowls condone each of 

our culture’s heritage preservation and with no 

attempt to harmonize, but an disingenuous insti-

tutional condonation of competition, we have a 

treacherous conflictual, inequitable situation on 

our hands.   

What we did in the 60’s and 70’s was 

to dispose of the melting pot and 

substitute the salad bowl.  

We demanded respect for students, youth, 

Blacks, women, etc. The paradoxical outcome 

was still divisiveness – disrespect for teachers, 

Blacks vs. Whites, women vs. men, poor vs. rich, 

etc. The inadvertent outcome of every-group-for-

itself, respect-for-everyone promoted just the 

opposite of Hippie harmony and peace. Each 

group vying for a piece of the pie did not promote 

a cross-cultural-bridge-building positive-sum 

mindset.  

The failed propagandistic mono-culturalistic au-

thoritarian Euro-centric melting-pot approach was 

now copied by minorities in their efforts to ascend 

the hierarchy. Ethnocentric cultural pride now 

became a respected new value and new goal for 

each and every group – not just the Euro-centric 

majority. Today’s besieged and besieging White 

supremacists, Southern “lost causers,” rebellious, 

uncontrollable youth, rogue African-American 
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looter rioters, and Asians tightening their ethnic 

enclaves even more are in much part ripple ef-

fects of the well-meaning 60’s-70’s. And neither 

melting pots nor salad bowls have achieved equi-

table human rights protections for women, 

Blacks, indigenous peoples, immigrants, children, 

or other minorities. We got our wish, but we may 

need more wishes to come true to fine-tune the 

first wish – for salad-bowl respect. The salad 

bowl has not brought harmony and peace.  

                              

So how then do we switch our metaphor to one 

more appropriate? I’d say, how can we build 

bridges instead of inadvertently erecting walls of 

separation, hate, despair, and counter-productive 

conflict?  In our first three articles, we have al-

ready explored how to stress commonalities, 

positive-sum solutions, and getting to know our-

selves and others much more profoundly and 

objectively. Great start for a more harmonious 

less dysfunctional society. This article has shown 

us one more pitfall on our path to harmony. Les-

sons started early in life that we are all part of the 

human race have the largest impact. In our next 

article we will discuss the dangers of small-

pictures and the importance of big-picture think-

ing to change ourselves and the world. 

 

What else can we do now? No, we do not want to 

go back to the melting pot. We do not want to 

quash creativity or cultures. What we can do is to 

recognize what doesn’t work quite as we ex-

pected. We must work to correct these mistakes 

that we now know that we made. We can begin 

to defuse group-centric, cut-throat competitive 

culture that we have wished upon ourselves. We 

need to reimagine how our society can reformu-

late itself from infancy, parenting, school, gov-

ernance, and economic and judicial systems. We 

need to think cross-cultural bridge building in 

whatever we do or organize. 

Cross-cultural means to us deliberate action to 

bring about a deeper awakening about our own 

culture and that of others in an attempt to learn 

from others and understand the dynamic inter-

change between cultures. This deliberate pro-

cess when done thoughtfully and compassionate-

ly will change for the better all cultures involved. 

There is no ideological, ethno-centric, sectarian 

goal. We do not know how each culture will 

change except to know that we will all be more 

skilled at dealing with one another and living to-

gether on an ever smaller planet. All ships any-

where on the planet will rise with the tide.  

 
 
 
 
 
 
 
 
 
 
 
_____________________________________________________ 
Dana Goldstein, “Two States. Eight Textbooks. Two American Stories. 
American History Textbooks Can Differ across the Country, in Ways That 
Are Shaded by Partisan Politics,” New York Times, Jan 12, 2020, 
https://www.nytimes.com/interactive/2020/01/12/us/texas-vs-california-
history-textbooks.html. 
Arthur Schlesinger, Jr., Disuniting of America: Reflections on a Multicultural Society, W.W. 
Norton Company, New York, NY, 1991.  
Robert Dahl, How Democratic Is the American Constitution? Yale University 
Press, 2003. 
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Chapter V   

Small-Picture Dangers, Big-Picture Benefits 

 

When we take a big picture rather than focusing 

on one race, ethnicity, continent, or period of his-

tory, we find that deeper down we have common 

histories. Expanding our everyday narrow view of 

life to viewing humankind throughout history and 

around the world links us all. Both our accom-

plishments as a human race and our failures be-

come shared. Now as brothers and sisters it be-

comes easier to be honest with each other and to 

see our common fate as that of the family.  

The big picture helps us to see the 

impact of whatever we do beyond 

our immediate group, nation, race, 

religion, or nation. Big pictures ena-

ble and encourage us to see sys-

tems and cycles. 

Every human action like every geological-

meteorological activity engenders the proverbial 

ripple effects. Some actions cascade into tsuna-

mis. When we view the big picture, in fact, we 

see the interaction of humankind with a larger 

biological world of plants and animals and even 

microorganisms and that connected to a geologi-

cal, meteorological, even astronomical domain. 

Take away one piece of this picture, say, biology, 

and we move ourselves back to the Dark Ages.  

To use another analogy, we cannot very well 

guide our group, nation, or world of nations with-

out access to all of the pieces of the puzzle. With 

only some of the pieces, we are bound to make 

mistakes. At best, we can only guess or follow 

instincts about how to proceed in life. The conse-

quences of lack of knowledge and understanding 

of the coherence of and interrelationships of the 

big picture can be monumental for an individual, 

group, or for humankind itself.  

A mighty, but arrogant China in the 19th century, 

for instance, believed it was self-sufficient and 

had no need to cooperate with nations outside its 

millennia-long realm of control. It was soon to be 

proven wrong leading to internal collapse and 

colonization by despised foreigners. The Western 

nations having a more global view, but a disas-

trous short-sighted, zero-sum view, jumped at the 

chance to carve up a weak and self-defeated 

China. The tsunamic consequences of the small-

picture perspective today only await the full rage 

of a tsunamic crash to sweep the world again. 

Both China and the rest of the world still view the 

world with narrow, zero-sum, short-term perspec-

tives bound to build conflict and explode in vio-

lence harmful to all.   

 

The Macedonian-Greek Alexander the “Great,” 

tutored by the “great wisdom” of Aristotle, did 

think big. He conquered the territories as far East 

as the Indus River. But the great treasure plun-

dered and the thousands of lives squandered 
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have left Greece today, the poor man of Europe 

dependent on handouts from other nations. The 

Roman or Aztec Empires, Spain, Portugal, Eng-

land, amongst many others like them throughout 

history followed their similar short-term zero-sum 

mindsets. The world as a consequence has suf-

fered hundreds of millions of squandered lives in 

slaughter and slavery. The “gains” of the aggres-

sor in each case have been fleeting from an his-

torical big-picture perspective. And the gains, if 

measured by being surrounded by gold, jewelry, 

fortress palaces, slaves, pyramid burials, etc., 

were a narrowing of potential self-fulfillment of 

“mind and heart.” The perverse pleasure of mas-

sacring, torturing, subjugating, and impoverishing 

those defeated not only brought an end to these 

empires, but offered a superficial animal exist-

ence as a lion let loose in a preserve of de-

horned wildebeests.  

 

We may want to rethink our Euro-centric, Euro-

America-centric, Afro-centric, Asia- or Latin 

America-centric studies. Each has similar histo-

ries that we can use to unite rather than divide. 

Can we study cross-cultural issues such as 

peace strategies throughout history and how they 

worked or failed? Can we study the human trag-

edy of oppression of women throughout history 

and around the world and how it harms us all?   

On the same note, can we reexamine the glori-

fied concept of “sovereignty”? The attempted 

solution to feuding Protestants and Catholics, the 

Augsburg Peace of 1555 granted local princes in 

the Holy Roman Empire authority to make their 

domains either Catholic or Lutheran. The partial, 

short-term fix has become a tragedy for humanity 

since. Sovereignty gave the princes the right to 

do with their subjects what they liked. Not every-

one in their domain wanted to be Catholic or Lu-

theran at the behest of the prince. Furthermore, 

the agreement was that no princely domain 

would invade any other. Maybe great for the 

princes, but the subjects were left out of the bar-

gain.  

The sovereignty “ideal” has since been used by 

modern day princes to such as autocrats Xi, 

Putin, Lukashenko, et al. to protect their right to 

imprison, execute, deprive, impoverish their sub-

jects for the benefit of themselves and their cro-

nies. Brazil’s decision to respect the sovereignty 

of native tribes, likewise does not respect the 

welfare or personal “sovereignty” of brutally 

abused women, “useless” handicapped children 

bashed against a tree or left to starve to death.    

Likewise ante-bellum Southern states of the US 

had the sovereign power to enslave millions of 

people. Today the respected sovereignty of 

states allows freedom to restrict voting rights for 

the benefit of the privileged. Tribal reservations 

have the right to ignore the widespread practice 

of rape and female abuse. The Taliban will soon 

have the right to stone women to death for not 

wearing the right clothes or for going to school. 

Slavery is still widespread and culturally accept-

ed in some sovereign nations legally immune 

from foreign intervention.  

We minorities can divide ourselves 

up at our own peril.  

We can emphasize the Holocaust, Armenian 

genocide, the Cambodian Killing Fields, the Nan-

king Massacre, etc. – all horrific tragedies, but we 

might be far better off to see the big picture. We 

will not win by pleas to remember just our own 

individual group’s tragedy. Nor will we will by 

preaching to the choir – those already sympa-

thetic to our plight. 

The young people and protesters in Hong Kong, 

the threatened island nation of Taiwan, the al-

ready subjugated Tibetans, the embattled Ui-

ghurs, the nations of Southeast Asia whose 

South China Sea territories are being snatched 

without international sanction, or even strong-
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armed Australia cannot win either individually or 

even together. The entire world of oppressed 

peoples and non-oppressed people of con-

science must work together to see the big-picture 

written on the wall. A big-picture positive-sum 

approach can benefit all – although admittedly a 

few ultra-rich may need to make some relatively 

small monetary sacrifices – but maybe with a 

substantial moral reward. 

 

We will not win by isolating America from the 

world’s problems – as COVID has demonstrated 

to those of us able to see that big picture. 

France, Britain, and the US sacrificed millions of 

lives in many countries including their own by 

small-picture, zero-sum, short-sighted ignoring of 

Hitler’s obvious evil intentions. In fact, France’s 

vindictive short-sighted, narrow view, self-

centered zero-sum punishment of Germany after 

World War I had led to Nazi Germany’s rise in 

the first place.    

Today in America we all need to open our eyes 

to the big pictures around us. We can ignore his-

tory at our own peril. We can accumulate, hoard, 

and languish in wealth for the few in a pattern 

that has been the downfall of empires from time 

immemorial. We can allow others to die by geno-

cide or live in subjugation, because we conven-

iently take the small, narrow short-sighted, zero-

sum view that it’s not our business – until we be-

come the ones subjugated. If you doubt this pat-

tern ask the descendants of the once powerful 

Lakota, the Comanche, or the Iroquois nations. 

Or likewise ask the Greeks and descendants of 

the Ottoman Turks each losing status as big man 

in the room and now harboring bad feelings still, 

both left with injured pride and devastated econ-

omies. Once well-paid auto, steel, mining work-

ers once fearing competition from newcomers 

now with a big-picture may see natural allies of 

other displaced peoples such as refugees, Asian 

immigrants, and Blacks. Big pictures may short 

circuit self-inflicted conflict and instead offer 

common solutions to common needs and prob-

lems with better outcomes for us all. .   

Everything that we teach in schools, preach on 

holy days, write in the media, spread on social 

media, we must begin to view and phrase in 

terms of big picture, positive-sum, systems, cy-

cles, long-term, consequences and unanticipated 

consequences, and lessons from our long global 

history common to all of humankind. Small-

picture means a slow, but sure self-inflicted 

death. Big picture, for those moralists and “soft-

scientists” amongst us, also means love and car-

ing for each other. More powerful than hate, vio-

lence, and self-engrossment, big-picture love of 

our brothers and sisters throughout the world can 

change the world for us and our children.      
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Chapter VI  

How Religious and Hero Holidays Can Bring Us Together 

 

Holiday celebration can be unifying or inadvert-

ently divisive. We all celebrate holidays for the 

same reasons. We celebrate spring, harvest, or 

heroes, for example.  

On the other hand, celebrating ethnic holidays 

can sometimes separate people by making them 

feel uncomfortably left out, different, isolated, or 

excluded. Worse still, celebrating our group’s 

military victories and war heroes’ defeat of other 

groups is obviously not the way to build bridges 

or reduce inter-group hostility. Ethnic holiday cel-

ebrations can unwittingly pit one ethnic group’s 

history, accomplishments, self-pride, even joy 

against another, perpetuating an unwittingly 

counterproductive isolating, competitive, sepa-

rate-but-equal, alienating mindset.    

How then can we improve? First, let’s study the 
history of our holidays -- and those that others 
celebrate. We find, surprisingly, that the major 
holidays of major religions and ethnic groups 
celebrate the same things in many of the same 
ways. Christmas (that used to be celebrated at 
Easter time), Easter, St. Patrick’s Day, Asian 
Lunar New Year, Passover (first day of the old 
Jewish calendar), Rosh Hashanah-Yom Kippur 
(another Jewish New Year), Persian Nowruz, 
and Holi, for instance, are all celebrated as 
spring holidays between the winter solstice and 
vernal equinox.  

Winter solstice marks the moment when days 
finally begin to get longer. Ancient peoples cele-
brated the arrival of new crops and new life. Ver-
nal equinox is the culmination of that period with 
the longest day of the year. Ramadan/Eid al-Fitr 
and Diwali display all of the same spring ear-
marks, but fall out of this period. Ramadan fol-

lows a rotating lunar calendar. Historically, Ram-
adan is when Allah plans for the new year and 
Eid al-Fitr (month of Shawwal) when camels are 
pregnant. Diwali is a festival of lights celebrated 
by Hindus, Sikhs, Jains, and some Buddhists 
and one of South Asia’s several new year/ spring 
holidays. 

Celebrating ethnic holidays can 

sometimes separate people by mak-

ing them feel uncomfortably left out, 

different, isolated, or excluded. 

So let’s compare the remarkably similar traditions 

most all of which accompany each of these holi-

days. Putting the dark and bad behind and look-

ing forward to the new crops and better times 

were ancient universal reasons to celebrate. 

Symbolically then, we celebrate the sun and dis-

pel the dark with displays of candles, lamps, 

torches, bon fires, fireworks, and now electric 

lights.  

New life, birth and rebirth, and everlasting life, or 

the cycle of life are celebrated by eggs, buds, 

flowers, evergreens, and circular wreathes. 

House cleaning and washing, paying off debts, 

repentance, fasting, and giving to the poor all 

represent putting the bad behind, making 

amends, and starting afresh. Giving gifts and 

feasting auspiciously celebrate new and better 

things to come in the new season. Colorful deco-

rations include sun colors of red, yellow, orange 

and gold. Green represents life. Foods are like-

wise symbolic such as dried fruits, sprouts, yel-

low rice, or long noodles signifying longevity and 

continuing success. 
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On the other hand, Christmas, Ramadan-Eid al 
Fitr, Hanukah, Diwali, and Kwanza tell similar 
stories about how holidays can make people feel 
separate, left out -- or comfortably included.  Re-
ligions, races, and ethnic groups cannot ignore 
the larger powerful cultural forces around them. 
Christians did not and could not abandon the 
popular cultural celebrations of the Jews or other 
cultures, as the Jews could not escape influ-
ences of the cultures of the times and locales in 
which they lived. And Islam, as we know, could 
not entirely abandon those same cultural influ-
ences that shaped Judaism and Christianity. A 
learning and healing opportunity is lost every 
year by separating these holidays in library book 
displays, school lessons, ethnic organization and 
government-sponsored holidays, displays, etc. 
that could be unifying if edifyingly inclusive. 

     

The lessons here are that whatever our religious 
or non-sectarian beliefs, we are all products of 
larger cultural influences that given the big his-
torical picture are remarkably similar in origins 
and development. Stepping back to see the big 
picture enables us to see our human connec-
tions, patterns, and similarities. Our religions and 
cultures adapt to the kaleidoscopic forces of his-
tory, geography, climate, demographics, politics, 
etc. of which they are an integral part. If the col-
orful pieces or refractory lenses of the kaleido-
scope become dysfunctional, cultures try to ad-
just. They sometimes adjust well and sometimes 
counterproductively. We can all help the kaleido-
scope of humanity to maintain a harmony and 
beauty.  

Some examples of how cultures and religions 
have worked symbiotically to adjust the out-of-
sync holidays include the cases of Hanukah, 
Diwali, and Kwanza. Hanukah has little to do 
with the traditions of a spring, new year holiday. 
Hanukah is a minor Jewish holiday celebrating a 
victory and is not one of Judaism’s four new 
year’s days. But feeling “left out” at the popular 
Christmas season, the minor holiday got bumped 
up to a culturally competitive holiday that could 
make Jews feel more a part of the larger culture. 
Similarly, Kwanza helped African-Americans feel 
included with a celebration at this festive time 
more attuned to African traditions. Diwali, a festi-
val of lights, celebrated regionally in south Asia 
and beyond, picked up local and sectarian cul-
tural meanings depending on the sub-region and 
religion that wanted to be a part of the popular 
festival. So people from diverse religions of Hin-
du, Sikh, Jain, and Buddhist and diverse regions 
with different histories can all feel a part of the 
unifying celebration of Diwali.       

Hero holidays can likewise become celebratory 

to some while alienating to others – unless we 

can step back and see the big picture from out-

side of our race, ethnicity, religion, national 

origin, etc. Columbus Day, Pulaski Day, Lincoln’s 

Birthday, and Martin Luther King’s Birthday are 

examples of holidays that can work either func-

tionally or dysfunctionally to unite or to divide us. 

As we did with the religious holidays, we can look 

for what unites rather than what paradoxically 

makes us simultaneously feel closer as a group, 

but unwittingly sets us apart from others.  

Hero statues, street names, and school names 

are now flash points of divisiveness. Our aware-

ness of cultural icons long accepted by at least 

parts of our larger culture as symbols of pride, to 

others are symbols of oppression or, at minimum, 

insensitivity. Columbus Day may make us feel 

proud as Italians, but considering Columbus’s 

mercantilist intentions and enslavement of local 

Carib inhabitants, it cannot and should not be a 

source of pride. Yet to single out Columbus Day 
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also makes a cross-culturally wall-building state-

ment. How can we begin to diffuse the hurt and 

emotion of such culturally divisive “antiheroes”?   

Many such similar ethnic conquests, subjuga-
tions of others and their celebration need to be 
simultaneously relegated to edifying museums, 
libraries, textbooks, teachers, and preachers 
and re-categorized, not divisively by country, 
continent, race, or religion, but as “Missed Op-
portunities for Human Harmony.” Glorification 
of war heroes glorifies war and violence as an 
admirable and legitimate means of solving 
problems. War heroization degrades nonvio-
lent, more humane, and socially functional so-
lutions. Napoleon for the French, Peter the 
Great for Russians, Ghengis Khan for Mongo-
lians, or Alexander the Great for Greeks all 
were master organizers and accomplished 
military victories that greatly expanded their 
territories – but they were certainly not revered 
by those that they impoverished both in their 
own populations or those that they killed, plun-
dered, enslaved, raped, etc. in territories that 
they conquered.  

We must work 

very hard at 

war-related 

holidays such 

as Memorial 

Day, Veterans 

Day, Pulaski 

Day and In-

dependence 

Day to not 

inadvertently 

glorify war, 

focus on the 

soldier victims 

alone, nor to unwittingly portray war as an inevi-

table and respectable method for solving the 

world’s problems or winning the zero-sum game. 

We must use such opportunities to ask, “How 

then can we promote peace, harmony, positive-

sum thinking? What other approaches than killing 

one another might be preferable and possible? 

What can we do preventatively?”   

Even our American war heroes fighting with 
much less ruthless blood thirst and more 
equalitarian goals such as George Washing-
ton, Abraham Lincoln, and Dwight D. Eisen-
hower all represent the use of violent solutions 
for the achievement of economic or political 
problems that society had failed miserably to 
solve by more peaceful means. All have mixed 
records, at best, on slavery, civil rights and 
integration. War and violence are always solu-
tions based on failure to achieve positive-sum 
goals that benefit all by expanding the pie. War 
heroes are societies’ pawns who do their dirty 
work, because those societies are incapable to 
work together to find peaceful solutions to cre-
ating and sharing a larger pie.    

Even heroes with a commendable 
reputation can be unwittingly divi-
sive if they become perceived as 
national, ethnic, racial heroes.  

Such heroes provide a culture and its constitu-
ents a sense of false or hollow pride. Idealizing 
ethnic heroes does not give people a sense of 
pride from within themselves. Healthy and abid-
ing pride must be attained through one’s life 
achievements and one’s life-skill competencies, 
not through superficial glorification of heroes 
that does not increase one’s own self-worth. 
Ethnic- hero teaching distracts from precious 
time for teaching those precious life skills for 
individual development, the basis of true self 
pride. 

Martin Luther King, Jr. Day, as much as King 

should be celebrated, has become a Black holi-

day. So how do we make it a universal holiday? 

How do we include and welcome people from 

outside the tent who otherwise may not be as 

enthusiastic as those inside? Answer? Include 

with King a unifying celebration of Peace Keep-

ers and Human Rights activists around the world 
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honoring Nelson Mandela, Mala Yousafzai, Lech 

Walesa, U Thant, Mahatma Gandhi, Mikhail Gor-

bachev, Jane Addams, Susan B. Anthony, and 

many more from every continent, culture, tribe, 

country, race or religion. Dr. King, I believe, 

would approve.  

So instead of such war-focused holidays, let’s put 

on our calendars September 21, World Peace 

Day to celebrate such heroes. We can still 

mourn, but for the hundreds of millions who suf-

fered from the bloody mercenary, mercantilist, 

ethnocentric, sectarian or racial-driven con-

quests, not in one country or another, but 

throughout history and the world. We can recog-

nize that we have all been both perpetrators and 

victims at various times in history.  

 

World Peace Day then goes far beyond just a 

day celebrating our own veterans or war heroes -

- who are also victims of violence and pawns in 

humanity’s universal zero-sum game. World 

Peace Day provides an opportunity not just to lick 

our wounds, grieve for our losses, beat our 

chests as victors, or celebrate human sacrifice as 

necessary to achieve that victory, or that ever-

tentative peace and superficial fragile harmony. 

The day better allows reflection and reexamina-

tion of where we perpetually go wrong, and what 

we can do to end the vicious cycle of hate and 

violence to better achieve peace, harmony, and 

universal prosperity and welfare.  

Such a day does need to include, not cele-

brate, the anti-heroes of many cultures 

throughout history such as the Alexander the 

Greats, Napoleon Bonapartes, Genghis 

Khans, Mao Tse-tungs, Joseph Stalins, 

Adolf Hitlers, Tamerlanes, Montezumas, and 

Robert E. Lees -- for starters. Every culture 

must come to recognize that their histories 

are not perfect, in fact, filled with imperfec-

tions. In this way, we have removed our dys-

functional need for one-upsmanship upon 

which we build often misplaced hateful 

scapegoating, arrogance, and inter-racial, 

inter-ethnic, international, sectarian rage. 

Furthermore, the alteration of history by glo-

rifying a seriously flawed person is educa-

tionally dishonest and pedagogically mis-

guiding to adults and children alike. White 

washing and selective history is just what 

empowers racism, ethnocentrism, sectarian-

ism, classism, etc.   

Simultaneously, we must, refrain from sin-

gling out for revilement the Nazis, Stalinists, 

Fascists, or Communists, as we need to in-

clude the Spanish conquistadors and their 

British, French and other European colonial 

conquerors, the Mongolians, the European 

Crusaders, Greeks, Romans, Aztecs, Afri-

can, and Arab slave traders and even our 

own slave holding Founding Fathers. We are 

remarkably similar in our historical experi-

ences, whether in natural disasters, persecu-

tion, or in our atrocities against each other, 

and in our common failure to solve problems 

peacefully. Understanding what made these 

people justify horrific massacres, enslave-

ment and subjugation of others as less than 

human or deserving of death and subjuga-

tion is a discussion and self-reflection for not 

only Peace Day or Sunday, but for every 

day.   
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Sports heroes, we also need remember, are 
leftover remnants, still smoldering, however, of 
war, its glorification, and omnipresence. Sports 
promote and reinforce the enjoyment of a zero-
sum defeat of others. When the defeat is by 
violent means or physical force, the sport be-
comes even more alien to the inter-human car-
ing, love, giving, sensitivity that is required for a 
harmonious world.  

For educators to tout self-esteem 
as crucial to our development, but 
to insist on sports that demand that 
at minimum one half of us are los-
ers is disingenuous.  

For educators to correctly point to the im-
portance of developing communications skills, 
but then to promote activities that prevent chil-
dren from verbal communication and keep chil-
dren at shouting distance from one another 
makes little sense. To encourage activities that 
physically separate people rather than allowing 
proximity for social engagement unwittingly 
sabotages development. To inadvertently en-
courage children in a career that allows only 
one in some 1,600 high school students to 
reach professional sports level shows a mis-
guided concern for children. Raising the level 
of sports to a status of “worship” amplifies the 
harm we do to our children. To so elevate 
sports, elevates morphology over emotional, 
cognitive, and interpersonal-intergroup sensitiv-
ity development.  

 

Sports alters the brain and behavior by more 

than the tragic consequences of CTE. Stunting 

communication skills, imprinting or habituating 

violence as a solution, teaching the brain that 

defeating others or hurting others should be en-

joyable all distract from acquisition of the tools 

that allow us to resolve our differences through 

communication and sensitivity to others. It diverts 

young people from the precious few years of 

youth to learn the essential life skills that make 

that person independent, knowledgeable, and 

skilled in higher-order thinking and free from 

group crutches, coaches, and financial manag-

ers. Why not instead make our inventors, scien-

tists, doctors, social workers, teachers, thinkers, 

humanitarians, Good Samaritans, and sacrificing 

parents our heroes?   

Whether we are teachers, preachers, ethnic 

organizations, boards of education or legisla-

tors, a big picture, broader knowledge and 

perspective of history brings us together. Not 

confining discussions of holidays, heroes, or 

events to any single nation, race, ethnic 

group, religion, tribe, or people can bring us 

together. Our focus on ourselves alone as 

special makes others automatically not so 

special. We unwittingly cheapen ourselves, 

our culture, and our group by seeing only our 

distorted reflection in the pond without see-

ing the other shore, the people standing be-

side us, in back of us, even those trying to 

help us or threaten us. Opening our eyes 

also opens our hearts. When we celebrate 

holidays and heroes, may we all broaden our 

tent, broaden of views, welcome others, cel-

ebrate our peacekeepers, and with humility 

understand others and ourselves profoundly 

and with sensitivity.  

 

 

_____________________________________________________ 
 
 
Rebecca Forgasz “The story of Hanukkah: how a minor Jewish holiday 
was remade in the image of Christmas,” The Conversation, Dec 22, 2019. 
Becky Little, “The Ancient Origins of Diwali, India’s Biggest Holiday,” 
History, Oct 20, 2016. 
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Chapter VII  

STEM and Cross-cultural Insensitivity. Alternatives 

 
Educators possess prodigious pedagogical tools 
to teach pure and applied sciences. However, 
despite our ostensibly best efforts, schools are 
graduating a mixed bag of good and bad apples. 
We graduate successful doctors, teachers, engi-
neers, entrepreneurs, farmers, and fishermen 
along with a few great inventors, scientists, and 
researchers. But the best STEM education in the 
world also graduates distressing numbers of 
successful Machiavellian entrepreneurs, terror-
ists, and barbarian autocrats. It has provided 
foot soldiers of the likes of hate-filled organiza-
tions such as ISIS and al-Qaeda using their com-
puter and chemistry skills to design and manu-
facture IED’s and modern-day virtual Web IED’s. 
In short, despite STEM’s immense power to do 
good, it has immense power to misfire.  
 
To stop the vicious cycle of poverty, frustration, 
alienation, hate, crime, violence, and war, all 
sectors of society, including the science and ap-
plied sciences professions must be better at-
tuned and sensitized to the genie in the bottle 
that is at their command. The science genie be-
stows upon us what we wish. But as universal 
folk tales attest, our wishes may boomerang.  
Atomic power and the Internet were ground-
breaking inventions that have immeasurably 
improved our lives, yes. But how do we put the 
bomb back in the bottle? How do we rein in the 
new Internet IED -- gifted to upstart terrorist 
organizations and rogue states? The deaths, 
hate, and oppression inadvertently spewed by 
most great inventions were not typically be-
cause of bad intentions of the inventors. Some 
even warned of uncontrollable consequences.  
 
But of the more malicious and less forgivable, 
we might include the Sakers’ along with their 
scientists who developed the lethally addictive 
opioid drug and doctors and clinics that pre-

scribed and sold the drug.  Volkswagen engi-
neers cunningly configured emissions to bypass 
inspections killing thousands in the US and Eu-
rope.  Boeing engineers created profitable fuel-
efficient planes that could not be piloted with-
out danger of crashes that ultimately killed 
hundreds. Chemists develop foods that are ad-
dictive to our taste buds, but lethal to our bod-
ies. Hitler’s STEM geniuses created genocidal 
killing machines that exterminated millions of 
souls on the basis of hate. This tip of a tainted 
iceberg demonstrates that STEM education his-
torically and currently continues to graduate 
loose cannon. We are not teaching the ethics, 
moral character building, interpersonal sensitiv-
ity, or positive-sum mindset that values fellow 
human beings.   
 

Human and social sciences can be 
powerful tools to exponentially im-
prove the outcomes of STEM to im-
prove society.  
     
We push people sciences aside to our own det-
riment. Without the “soft sciences,” STEM does 
not teach us to understand our own behavior, 
emotions, mental well-being or that of others. 
STEM alone does not teach a holistic picture of 
life. Alone, it fails to help us to understand our 
culture or society or those of others. It enhanc-
es left brain functions of cold logic, facts, de-
tails, and emotionally detached practicality. But 
STEM education largely ignores right-brain func-
tions of big picture, feeling, empathy, love, im-
agination, and creativity. (These are latest find-
ings of STEM neuro-scientists!) These two sides 
obviously need to work together.   
 
Educators, we need to inject people studies as 
core curricula in our schools. Ethics study and 



How to Build Bridges of Cross-Cultural Understanding 

26 
 

higher-order social-emotional skill development 
need to continue beyond preschool from where 
it declines precipitously all the way through col-
lege or trade school.  Without these fundamen-
tal life skills including a well-developed moral 
compass and higher-order social-emotional ma-
turity, we shall continue to see flailing societal 
solutions including hate, scapegoating, circle-
the-wagon groupism, and violence. We will con-
tinue to see hard-to-manage classrooms and 
children turned off by “baaaw-ring” school un-
related to life’s more immediate problems.   

Equal curricular weight, holistically 
balancing STEM studies should in-
clude cultural anthropology, sociolo-
gy, social-psychology, psychology, 
abnormal psychology, pedagogical 
and childhood development studies, 
and their many offshoots.  
 
Let’s utilize the left brain’s language proficiency 
to make the bridge with literature and thought-
provoking writing exercises to tap the right 
brain’s capacity for deep emotional understand-
ing and empathy.  
 
Without understanding ourselves and others, 
without a big picture -- in effect, with a stunted 
emotional development -- we cannot expect to 
halt racism, ethnocentrism, violence, and the 
frustration of one’s inability to become fully 
self-fulfilled. Without balanced education, we 
become dangerously oblivious to and vulnera-
ble to societal forces, groupism, and our own 
emotions that we cannot fully understand.  
 
Teachers’ brethren, preachers, may use similar 
strategies to undercut humanity’s self-
destructive hate, racism, ethnocentricity, and 
violence. Love, empathy, compassion are reli-
gion’s purported expertise. Yet we need to back 
that up with that same expertise in reaching out 
to others than those in our own theological 
camp.  In opening minds to outsiders rather 
than narrowing minds and demanding blind 
abidance to ancient infrequently-questioned 

sacred laws, we are producing good fodder for 
similarly rigid, narrow-thinking students of 
STEM. It is not paradoxical that full develop-
ment of big picture, positive-sum perspective, 
disables monomania, and enables cross-cultural 
emotional depth, compassion, empathy, and 
love.  
 
Rigidity has always been religion’s Achilles heel 
leading to hatred, narrow-mindedness, violence 
and war. The powerful pulpit is yours to guide 
your flock to self-fulfillment or to dangerous 
divisive narrow thinking. The danger to religion 
itself and the huge potential good it can do, and 
often does do, is its fear to encourage its flock 
to think for themselves -- to be independent. 
Without such vibrancy and ability for self-
reflection and to see deeply and compassion-
ately beyond the confines of the religion, it will 
weaken and wither over time, as would any 
such group. Religion now has an opportunity to 
lead in their right side brain, if you will, and bal-
ance with a reasonable preaching of when to 
follow and when to lead. We need to teach how 
to love, not as a commandment, but from the 
“heart.” That comes from deep understanding 
of ourselves and others, not by following the 
rules or the flock, but from one’s own highly 
developed moral-ethical-emotional maturity. A 
flock imbued with compassion beyond its pe-
rimeters can then help to humanize pure sci-
ence and guide its outcomes with a new broad-
er social conscience.  
 
Media are also teachers and preachers. Media, 
like religion and schools, possess huge power to 
shape culture rather than to be leaves tossed by 
the fickle winds of culture. Here again, we need 
a balance of pure dispassionate facts and deep 
interpretation (not conspiracy theorization) as 
to how those facts relate to people’s lives. Me-
dia has failed to either make an effective case 
to its readership or viewers for either pure sci-
ence and objectivity or for its deeper interpre-
tation in humanitarian-sensitive terms.  
 
Presenting the facts is not enough, even if they 
are actual facts. Allowing “equal time” and sta-
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tus for conspiracy theories, contrived or manip-
ulated facts, or thinly disguised hate is not pro-
fessional in the Hippocratic sense. Media skill 
and corporate permission to challenge such in-
terpersonal insensitivity and small-picture nar-
row thinking needs much development. Politi-
cians are extremely adept at avoiding uncom-
fortable answers, couching their racism, class 
biases, and narrow zero-sum thinking, and 
spinning the facts. Media, and therefore the 
public, are being hoodwinked, mugged, and 
bamboozled.  
 

 
 
Other than editorial pages of some of our less 
inflammatory media, and some excellent inves-
tigative stories of PBS and notable others, typi-
cal news stories consumed by most of us are 
sometimes labeled Mc Nugget News. Both me-
dia and politicians found the Syria debacle dur-
ing the Obama administration “too complex” to 
get involved in. News coverage of Viet Nam in 
1968’s New York Times, at the height of that 
war, typically covered how many VC were killed, 
the Pope said this, or Senator… said that. One 
small lonely article appeared on a Saturday ana-
lyzing the socio-economic or political plight of 
Viet Nam. Again the media were co-opted by 
candidate and President Trump with media’s 
reticence to kill a cash cow. Although I see pro-
gress from, at least in part, a wizened press in 
analysis and challenge of interviewees since 
then, TV media today are still seriously deficient 
in holding interviewees’ feet to the fire. Journal-
ists must insist that arguments stick to the facts, 
address the big picture, and demonstrate true 
compassion. A feeble one-shot interviewer at-
tempt at counter questioning fails to counter a 

well-crafted white wash of cross-cultural, inter-
racial insensitivity.    
 
When the media itself is swept up by the cul-
tural winds reporting facts that almost unques-
tioningly reflect distorted, small-picture views, 
it is divisive. Most vulnerable are people unable 
to independently connect dots, see the larger 
picture, read between the lines, or see below 
the surface. Media inadvertently allow such 
vulnerable amongst us direction from authority 
figures playing on our visceral emotions.  
 
Media, we need your help with our zero-sum, 
viscerally-guided, yet rigid society. While most 
often technically correct and immensely benefi-
cial, STEM culture has a distressingly dispas-
sionate, humanely-disconnected rogue ele-
ment. A culture’s insensitivities do not confine 
themselves to the likes of Boeing-Volkswagen 
engineers or opioid-tobacco-food-industry 
chemists. Our cultural milieu is fertile for all 
kinds of lethal and non-lethal self-destruction 
including racism, sexism, ethno-centrism, etc. 
STEM can be a powerful good, but must be har-
nessed. Media can help to morph our culture 
into one inhospitable to such dysfunctional el-
ements, or it can continue to be a leaf in cul-
ture’s fickle winds.     
 
Our high-tech military and police forces likewise 
miss the human side, the compassion side of 
their jobs. High tech failed in Viet Nam, Iraq, 
Afghanistan, and on American streets. Rigid, 
dispassionate, or hate- inspiring, brute-power, 
overly high-tech-dependent military-police 
training suppresses problems or even exacer-
bates frustrations when root problems fail to be 
solved. Pre-requisite degrees in clinical and so-
cial psychology or cultural anthropology might 
do wonders for conflict resolution on our 
streets or in foreign countries where similarly 
there is even a militarily orchestrated discon-
nect between soldiers and locals. If trillions of 
dollars in high tech have not solved problems in 
multiple wars or on our streets, we obviously 
need a new tack.    
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Chapter VIII 
Do Schools Promote Cross-cultural Insensitivity?  Alternatives? 

 
Despite our best efforts, including those of 
us in the progressive 60’s to 70’s, hippies, 
teachers, preachers, police, and human 
rights advocate protesters have obviously 
still a long way to go.  
 
Because cross-cultural insensitivity perme-
ates our culture, no one group of us can be 
expected to solve the problem singlehand-
edly. Schools, however, may have the best 
shot at addressing root causes and solutions 
before culture’s toxicity set in.  
 
Where did we go wrong? We progressives 
were rebelling against the staid authoritari-
an pre-war culture. This is the same culture 
that enabled the Nazi rise in Germany, the 
mercantilist arrogance of Britain, and Jim 
Crow laws in the US. That culture is still 
prevalent in much of the world. But we 
progressives succeeded – for the better -- 
and the worse.    
 

 
1905, Photo from Library of Congress 

 
We made challenging our teachers and par-
ents more acceptable. We helped to bring 
an end to the avoidable and bungled war in 

Viet Nam in which we youth were dying by 
the tens of thousands. Progressives got the 
Supreme Court to integration schools. 
Youth gained a new voice.  Along with pro-
gressive educators, we latched on to the 
older-era Progressives such as Maria Mon-
tessori and John Dewey as well as the post-
war Reggio-Emilia, Summerhill, and Waldorf 
pedagogical strategies. To oversimplify, the-
se educational styles all empowered stu-
dents -- that simultaneously disempowered 
teachers. Parents and adults were similarly 
disempowered.  
 
I remember a cartoon from the era that pic-
tured a long haired hippie lounging in the 
family’s big easy chair relaxed with legs 
stretched out and the humble father stand-
ing nearby supplicating, “Son, can I borrow 
the car keys?” Early childhood teachers 
were now likewise taught to follow stu-
dents’ interests rather than to lead. Grade 
school teachers learned not to correct 
grammar, spelling, or handwriting, but to 
allow children to express their thoughts un-
impeded. Grade inflation or no grades at all 
fit the same pattern. The worst part, how-
ever, was that despite our well-meaning 
intentions for more freedom and independ-
ence, what we accomplished was also many 
rudderless classrooms and rudderless grad-
uates ill prepared for further education or 
life.  
 
Teachers were not prepared for the new 
classroom freedoms. Many teachers still 
find it hard to get to first base in a class-
room of rebellious students given nobility 
that would have been unimaginable even 
up to World War II.  The switch, paddle, 
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dunce cap, strict rules, and obedience were 
never adequately replaced by a more peda-
gogically appropriate methodology. The two 
progressive eras had made a similar mistake 
in overreliance on democracy as a panacea 
in both governance and education.  
 

 
Student Power 

 

We continue to not fully recognize that our 
beloved “democracy” translates to empow-
erment of some “of the people, by [some 
of] the people.” “For the people” too often 
translates to for the better off, more pow-
erful, more Machiavellian, etc. as marginal-
ized populations may attest. Democracy, 
whether in the classroom or government, 
reinforces the majority, power elite, and 
the status quo. French Revolutionaries, not, 
but the 60’s-70’s  believed naively that de-
mocracy could bring liberté, égalité, frater-
nité even to the classroom.  
 
The contemporary American educational 
system in which students and populist poli-
tics decide the curricula from preschool 
through graduate school is on the one hand 
liberating. On the other hand the democrat-
ic rule of education has brought us Texas 
“Lost Cause” biased textbooks used through 
much of the nation’s popular demand. We 
now have not only divisive and, or coercive 
melting-pot Euro-American centric studies, 
but now copy-cat African-, Asian-, Latin 

American-, etc. centric studies adding fuel 
to the fire – also by popular student and 
professorial demand. Common Core cur-
riculum even dropped the civics require-
ment.  
 
Teachers or school boards are at the demo-
cratic whim of voters, parents, and students 
who bring to schools their own narrow 
prejudices. The technological Juggernaut 
has further co-opted curricula. A holistic 
education that objectively sees the big 
overarching clear-eyed picture opening 
minds to new worlds beyond what children 
and parents bring to classrooms becomes 
difficult. Narrowing education is not what 
we Boomers intended. A broad curriculum 
needs to be taught intentionally from 
nursery to grad school. Yes, even toddlers 
and two’s can learn to share and care for 
others – despite some conventional wis-
dom.  
 
History and social studies in school is crucial 
in every grade. It allows us to learn from 
our mistakes. If it is used instead to white 
wash or reinforce what we have done, we 
will continue to make the same mistakes. If 
we teach Chinese, Black, Hispanic, Asian, 
European, indigenous, or American history, 
we inadvertently divide. We need to know 
all of these histories taught together to 
make big-picture objective sense of history. 
Teaching one or two tends to narrow our 
thinking, make the others “the bad guy” 
and our own culture the Great Empire, or 
the wronged victims who never victimized 
others if we had the chance.  
 
Better to study the patterns of history and 
their lessons not learned. Include peaceful 
periods, often ignored, for their lessons. 
Patterns and cycles are easier to learn and 
more useful than memorizing wars, dates, 
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battles, war hero names, and Great Em-
pires. Instead, “what has repeatedly gone 
wrong, and what can we do better?” For 
starters, ethno-centric, sectarian, “tribalis-
tic” studies may be a new core social stud-
ies curriculum, as they are at the root of 
innumerable genocides and inter-cultural 
wars. 
 
What we did instead with the help of Mon-
tessori, Reggio, et al. was to develop the 
idea that the best way for children to learn 
and become creative was to let them dis-
cover on their own. Each individual is inter-
ested in themselves and their ethnicity, 
race, religion. Student-directed teaching 
and curricula focuses in, not out. It narrows 
knowledge and understanding -- not the 
best way to develop the intellectual and 
emotional tools to bring us together. No 
one would prepare to do a big project in 
Phnom Penh, Cambodia by studying Ameri-
can history and culture. To interact with 
others collaboratively, we need to study 
other cultures, not just our own.    
 
Furthermore, Michelangelos do not arise 
from an easel, poster paints, paper, and 
free time to paint to one’s heart’s content. 
We can provide a great variety of food for 
our kids, but free choice will leave us with a 
lot of fat, malnourished children. Likewise, 
if allow freedom to join the local “tribe,” 
without very deliberately presenting cave-
ats and the tools to make independent de-
cisions, well, we are setting the stage for a 
tribalistic society. We need to deliberately 
teach social-emotional skills, social studies, 
higher order thinking and communication 
skills.   
 
Teachers are trained to be more knowl-
edgeable and wiser than their students. To 
restrict teachers and schools from deliber-

ate teaching beyond what children and 
schoolboards are interested in is to perpet-
uate a narrow view of ourselves, our nation, 
our race, our religion, our nation, and the 
world, i.e., ethno-centrism, xenophobia, 
racism, sectarian zealotry, etc.  The alterna-
tive – a deliberate big-picture, positive-sum, 
systems-perspective world view of history 
and human-social sciences. 
 
Freedom alone does not protect immigrant 
children, LGBTQ’s, girls, or any marginalized 
people, for that matter.  
 

Children deprived of opportunities for 
intellectual and emotional develop-
ment or exposure to wider interests 
are especially vulnerable to aimless-
ness and lack of interest.  
 
Children need social-emotional-
communication skills to feel comfortable in 
a group or to protect themselves from bul-
lying or even from non-malicious exclusion-
inclusion by classmates. Or they may be-
come the perpetrator of bullying, violence, 
name-calling, and ethnic-racial cliques, and 
other immaturities.  All students need 
structured deliberate introduction of new 
exciting self-fulfilling worlds that without 
teachers are unimaginable to children. Un-
derstand oneself and others cannot wait for 
crises or bypass the quiet kid or wait for 
questions and interest that may never 
come. Intergroup healing requires deliber-
ate education and sensitization.  
 
Many classrooms and schools are not safe 
places for children or at minimum—some of 
the more vulnerable children. When chil-
dren do not feel safe or secure because of 
insufficient positive, constructive adult 
guidance enables a take-over of leadership 
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by peers, at an extreme evolving into a Lord 
of the Flies environment. Morality and so-
cial norms break down and dysfunctional 
visceral hate, tribal-gang-groupism, scape-
goating, violence, etc. Policemen and, or 
metal detectors are tardy Band-Aid solu-
tions.  
 

We need to start before the brain be-
gins to develop indelible patterns of 
fear, insecurity, isolation, or social-
verbal-cognitive stunting creating life-
long behavioral handicaps.  
 
Good and bad patterns begin as early as in 
infancy. When both parents are working, 
less educated, impoverished, limited-
English speaking immigrants, or facing the 
hardships of marginalized status, they are 
unable to adequately care for their children. 
We must counter ubiquitous drugs, alcohol, 
guns, crime, violence, malnutrition, and 
paucity of good role models, linguistic en-
richment opportunities, or simply quiet 
peaceful even aesthetically inspiring places 
to read, think, imagine with safe, emotion-
ally warm and supportive, cognitively and 
nutritionally enriching pre-school up school 
environment. Pay on the front end, or pay 
on the back end, as Jessie Jackson would 
push us to choose.    
 
“At risk” also are middle to upper-class fam-
ilies and neighborhoods generally preparing 
children for school more adequately, but 
loading them with other burdens -- class 
biases, racial prejudices, sports-success 
mandates, sectarian biases, xenophobia, or 
the like. These families may pay top dollar 
to place their children in mind-numbing, 
class-isolating Montessori’s, Walden’s, or 
Reggio’s. These children also need deliber-
ate cross cultural bridge building as above. 

Adding even three years to early education 
is quite feasible. Poor working people al-
ready pay top dollar for all-day childcare. 
Wealthier families can, paradoxically, with 
stay-at-home mom or nanny bring their 
children to free, but part-day, part year free 
public school.  If poor people can pay, cer-
tainly richer people can share this burden. 
Second, community based organizations 
have been providing quality child develop-
ment for decades and compare better on 
almost all domains the last I saw compara-
tive statistics at CPS.  CBO’s, especially non-
profits with comprehensive services, do it 
cheaper and better and must be allowed to 
do this job without falsely marketed “free” 
public school preschool competition. In fact, 
CBO’s are setup already to teach kindergar-
ten and should be contracted to reduce this 
cost as well. Next, by allowing CBO’s to 
teach all-day all-year that public schools 
cannot do, we will enable countless parents 
to work, pay taxes, or improve their own 
education and therefore living standards. 
Simultaneously, without expensive bi-
lingual teachers or high school foreign-
language teachers, we can teach infants to 
preschoolers in their prime to speak two 
languages fluently by native-language 
speakers.     
 
These solutions are a doable, incremental if 
we like, positive-sum economic and social 
plus.       
                    
 


